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Those who consider the end results of 
education in Pacific countries will know 
that, like many countries in the 'south ' , a 
greater proportion of young people leaving 
school face a public service sector unable 
to employ them. This is due partly to the 
fact that more children than ever before 
have the opportunity to receive a 
significant amount of schooling. At the 
same t ime, places in government 
departments or positions in light industry 
have not increased and, in many 
countries, have actually been reduced as 
part of structural `readjustment'. Further 
aggravation is caused when work in 
traditional areas of agriculture and fishing 
takes on a less glamorous image - for 
who needs education to do what our 
grandparents did? 

In the main, the curriculum of schools has 
not changed to the same extent as has 
the employment sector. Schooling is 
largely determined by examination 
requirements and the demands of training 
institutions which require specific entry 
levels into courses. For teachers and 
curriculum developers, the problem is 
twofo ld - they may understand the issue 
but do not have the experience of 
different models which wil l cater for the 
various employment-skill needs of young 
people in their schools. It is presumed 
that teachers ` know ' how to teach - they 
talk, and they use books which have been 
prescribed by curriculum bureaux and 
ministries of education! In the Pacific, 
increasing numbers of teachers learn of 
non-formal education but this largely 
remains on the periphery of the school 
curriculum. 

As the structure of educational systems in 
Pacific countries is likely to change 
overnight, the issue of a curriculum to 
face a Pacific reality is crucial. 

A Positive View of Employment of Skills 
and Knowledge 

What is the Pacific reality? It is important 
that educators accept that traditionally. 
Pacific people were always `employed' . 
They used their strength, power and 
knowledge to survive and improve their 
lifestyle. They kept busy and they also 
relaxed and recreated at certain t imes. 

We have created, or at least attributed to 
the notion and reality of unemployment, 
by emphasising certain types of work. 
Employment and earning money are 
spoken of in the same breath. We have 
created a situation where certain types of 
work assume a higher status than others. 
Even in the education system, certain 
roles are seen as more prestigious than 
others. A changed economic situation 
which has drawn countries into trade and 
aid, into a global market which demands a 
certain economic conformity at national 
and provincial levels, and people into a 
purchasing cycle, means that at the most 
basic level, jobs for money is an important 
end product of our education systems. 

As educators, we can do much to 
sensitize our students to the wor th of 
different forms of work. For some t ime 
now, we have tried to make sure that our 
curriculum materials and our methods of 
classroom teaching are gender sensitive. 
Perhaps it is time to consider our 
curriculum materials and content to see if 
they are actually surreptitiously reinforcing 
hierarchical values which end up 
destroying the self-confidence of many of 
our students who will not make it to 
university, college or into prestigious 
government and public service sector 
jobs. 

While the revision of textbooks is largely 
the responsibility of curriculum bureaux, 
teachers and teacher-educators can 
examine the image of work portrayed in 



textbooks. What types of work are 
presented? What is left out? How are 
people in micro-enterprise (to give it a 
more glamorous name) portrayed, and are 
they even there? Is someone who sets up 
a small 'business' in gardening, child 
care, or catering, less 'successful ' than 
someone who is receiving training to work 
in a bank? Are food vendors on the street 
more or less significant than someone in a 
uniform who works in a local tourist 
hotel? These questions must be 
addressed if curriculum materials are to 
promote a positive image of work in the 
informal sector. 

Teachers' Experience in the Informal 
Employment Sector 

Throughout the Pacific, some teachers 
will have had or may currently be having 
work experience other than classroom 
teaching. Some may have family 
businesses. Some may help out wi th 
gardening or fishing activities for fun, 
relaxation, extra income or because family 
and friends insist on it. All are occupied 
in work around the home, but how many 
have actually been employed formally in 
anything other than teaching? 

This can be a problem for educators 
endeavouring to teach entrepreneurial 
development or small business skills to 
their students - and they should be 
teaching practical, everyday skills for 
business and production to all students 
from the end of primary school and 
commencement of junior secondary. It 
wil l take a courageous and revolutionary 
change of policy and practice to allow and 
encourage teachers to work in private 
business or small industry for at least a 
year and still retain their positions in the 
system. That is the subject of another 
paper. 

Teacher training must change to teach 
teachers how to incorporate everyday 
entrepreneurial skills into the formal 
curriculum. In-service courses for all 
teachers of mathematics at Class Four 
level and above could involve teachers in 
practical exercises setting up little 

business ventures (and bigger ventures 
depending on the age group/educational 
level) in or around the school complex. 
This will require strategic planning so that 
current curriculum materials and 
textbooks can be used as a baseline for 
the development of authentic activities 
and real-life games in production and 
marketing/selling techniques in order to 
earn income. This is not a matter of 
classroom teaching. Methods must 
change. 

Groups can be assisted in planning and 
carrying out their marketing and 
production activities in the same way that 
any other practical activity is carried out. 
Sports afternoons are practically oriented. 
Science activities are or should be 
practically oriented. Mathematics and 
language classes can be built around 
activities which have to do wi th marketing 
- `wr i te an advertisement for your 
biscuits', `make a colorful poster for your 
gardening or cleaning business', 'design a 
brochure for your barbeque business'. 
Then, structure times so that students 
actually `go about their business'. 

If this becomes part of the regular 
curriculum, students will see it as an 
integral part of the mainstream learning 
which continues throughout their school 
life. Adapting it at a more sophisticated 
level on leaving school will come naturally 
to the majority of students who become 
part of the important informal employment 
sector which is the backbone of any 
economy. 


