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The task of devising an Environmental Science syllabus in Tonga and by 
Tongans is strongly challenged by the fact that the formulation of aims and 
objectives, content and methodology must be considered in relation to the 
underlying notion of free enterprise which has been channelled into the 
country through our local politicians and a few business people, mostly from 
overseas. The problem therefore, in the first place, is that our local curriculum 
developers, despite their professional qualifications, have had — through 
administrative loopholes and scandals — their effectiveness almost reduced 
to nothing; they have become the unwitting victims of a frightening and 
complicated structure, the various controlling mechanisms of which are too 
complex to remodel to meet the educational needs of the time. 

Generally speaking, for example, the unpredictable and complicated nature 
of free enterprise which is now increasing tremendously, both in range and 
scope in Tonga, and which is heavily competitive in nature, is the worst 
enemy of co-operation which forms the basis of our Tongan society. The 
condition now is that a curriculum developer as a professional in an 
academic sense has been unavoidably forced to surrender the positive 
accomplishments of his training and finds himself unconsciously assuming 
the role of a 'traitor'. That is to say; because our curriculum developers are 
necessarily influenced by and may even be subservient to outside and 
'superior' influence, they seem now to be engaged in spreading confusion 
and frustration within the school and beyond. 

These general statements may be considered irrelevant in the light of a 
curriculum developer's analytical task; but it is important at this stage of our 
development to state clearly the place of the curriculum developer, his role 
and the problems that confront him in his work in the present state of 
affairs*. More significantly, the point must be raised that the task of 
preparing the Tongan child to operate efficiently in the Tonga of the future 
and in the context of very rapid change is not as simple a task as is assumed 
by most people. A curriculum which is stagnant is bound to fail when it is 
implemented in a country whose ultimate aim is to invite rapid technological 
change (1978 Government Policy), but whose people are still conditioned to 
be motivated by emotions and fixed ideologies and not by the exercise of 
intelligent judgement. 
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The process of implementing the Environmental Science syllabus is another 
problem. As we move to the enquiry approach, there is a general feeling 
that at the time of implementation the teachers involved in the teaching 
force may still not be prepared to carry out the programme in accordance 
with the aims and objectives outlined, which demand not only a need to 
follow the format suggested, but also the necessity for a clear understanding 
of the new approach — its structure and rationale; i.e. the encouragement 
of a sense of enquiry and opportunity to use it as a means of learning. 

A common philosophy based on how our Tongan society functions is also 
important, because only then, can the underlying principles of the 
curriculum be made to work. Further, the curriculum we develop can 
amount to nothing if the teachers involved in the process of implementation 
don't have the know-how, the enthusiasm and the required academic back
ground. The value and usefulness of a rather complicated machine (as our 
new syllabus looks to be at this stage) may be reduced to a triviality if the 
expected operator fails to operate it — he may be forced to throw away the 
more efficient instrument and go back to the bush-knife (his traditional tool). 
In view of this probability, the Tongan Ministry of Education should now be 
engaged in running in-service training programmes for teachers in the field 
and in realligning the teachers training college programme towards the 
achievement of the outlined goals of the enquiry approach in the Environ
mental Science syllabus. In addition, such people as Supervising Teachers 
should become familiar with the new approach otherwise the whole 
operation, if it hasn't already done so, may become a farce. 

The application of the inquiry approach in the process of teaching and 
learning also gives rise to another problem which is more philosophical in 
nature, and which can be described as a real dilemma from our cultural 
standpoint. For example, there has been, in the past, very strong emphasis 
on certain cultural aspects of our society; i.e. religious matters, the 
maintenance of social and political structures, and so on. With the 
emergence of the new approach, it is now felt that the methodology 
employed sharply contradicts these underlying, fixed cultural principles, 
values and beliefs, which in turn, may lead to more frustration and 
confusion on the part of the child. 

For example, religious practices, cultural slogans and so on, have been an 
integral part of our school syllabus; it is already accepted, to some extent, 
that these have little academic value and may actually undermine the 
enquiring minds of the young. Such practices are already being challenged. 

It would seem, then in the very near future, Tongan society will have to 
choose its salvation from three 'gods', whose interests are in direct conflict 
with each other. 
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Life after death, which demands sacrifice and loss on the part of the 
individual, is one god's doctrine; this is deeply-rooted in the way of life of 
most Tongan people shaping, to a large extent, their world view. 
Conversely, free enterprise, as another god, calls for the maximization of 
profit which contradicts the idea of loss and sacrifice. Finally, our education 
system, another powerful god as it is now developing, has its own 
demands. However, it seems that religion and education, though two 
powerful gods, have now unconsciously become the effective instruments 
of free enterprise, the third god, the consequence of which will be a real 
challenge for the future of Tonga and the Tongans. 

On the basis of the views expressed here, the Tongan curriculum developer 
must feel that he is not only there as an instrument to be used to safeguard 
the interests of a minority, i.e. the children in our schools; but to challenge 
what he feels, in his capacity as a professional, to be against their best 
interests. 
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