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The term 'environmental education' is generally misinterpreted by most 
people as being solely a conservation issue. This is obviously not so when 
one considers the various aspects of the environment taught in schools. 
The environment is our surroundings in their entirety and it encompasses 
physical, chemical and biological components. Curriculum developers 
have wisely chosen only certain fundamental aspects of environmental 
education to include in the school curricula. These aspects are fairly basic, 
yet important to our well-being. 

Humans have been persistent in recklessly mistreating their most precious 
resource, the natural environment. It is time we changed their careless 
attitude. This calls for environmental education to make people under-
stand and respect the complex, yet fragile physical and biological 
interactions that make earth the smoothly functioning system that we all 
wish to continue enjoying. One does not need to go far to witness the effects 
of careless attitutes towards the environment. Factory wastes, vehicle 
exhaust fumes, bush fires, mining operations, atomic testing, and defores-
tation are only a few examples of environmental degradation. Environ-
mental education is not only for policy makers, factory owners, drivers, 
farmers, miners or nuclear scientists; it is for each and every member of the 
society (i.e. the concept of altruism). People are an integral part of the 
environment and their standard of living will deteriorate if the quality of 
the environment does. 

Topics covered in schools 

In the formal education system environmental education begins in the 
kindergarten where children do nature study. Small amounts of 
environmental education can be found throughout the science curriculum 
in both primary and secondary schools. In primary schools, the 
elementary science syllabus for Class 1 covers the following topics: Earth, 
Living Things, Plants, and Animals and their habitats. Each year pupils go 
deeper into the study of their surroundings and are made aware of other 
living things around them, and the need to respect and conserve them. 
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In Class 2 pupils study the following topics in their elementary science 
course: 
1. What is in the soil? 
2. Let's find out about birds. 
3. Let's find out about flowering plants. 
4. What living things are there in a lawn? 
5. How some animals move. 

A year later, in Class 3, there is a follow-up on the study of Animals and 
Plants. The pupils even go on a field-trip to study a Vacant Lot Community. 

The following year more studies on Soil and a study of A Mould 
Community add to their knowledge of the world of soils. 

In Class 5, the elementary science lessons are more adventurous allowing 
pupils to visit the Seashore Community. This is where the concept of a 
community is reintroduced and explained in detail. Pupils are taught 
about the relationships between organisms within a community, including 
humans who are one of the links in the chain of community relations. 

By the time pupils reach Class 6, they are expected to be aware of their 
environment and they study the Local Bush, Waves of the Ocean, Tides of 
the Ocean, Air and Weather. 

In primary schools the gardening programme also constitutes environ-
mental education. The aims of the gardening programme emphasise 
awareness of the environment: 
1. To develop a sence of pride in the home and school surroundings by 

keeping them clean, tidy and attractive. 
2. To make the children conscious of the need to conserve soil and plant 

life by constant care of both. 
3. To develop the habit of observation through the first hand 

experience of seeing and handling plants and through regular 
discussions about the changes taking place around us. Gaining a 
better understanding of plants will lead to a greater care and respect 
for them. 

4. To stimulate an interest in learning to grow plants, mostly flowers 
and vegetables. 

5. To learn about the use of plant helpers, for example manure and 
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fertilizers, pesticides, pollinators and decomposers. 

Secondary education 

With a sound basic knowledge and awareness of the environment, the 
subject is studied in more detail in Form 1. What is soil? Where do animals 
live? Where do plants live? are three Basic Science topics taught. A year later 
more work is done on Soils and Rocks of the Earth. 

After eight years of introductory lessons on the environment, pupils begin 
to study the Patterns of the Living World. During the coverage of this unit 
pupils are made aware of the need to respect, conserve and be human 
towards living organisms other than themselves. The individual rights and 
needs of other organisms and their roles in the environment are 
emphasised throughout the series of lessons on patterns in the living world. 
The elements which make up the weather and their effects on the 
environment are elaborated on while teaching the unit on Weather. 

A year later, in Form 4, the Earth's Resources, Living Processes and Man 
and His Influence on Ecosystems are three environment-related topics that 
are covered. While teaching man and his influence on ecosystems, the 
following points are clarified: 
1. What resources do the ecosystems have? 
2. What happens if the resources of the ecosystems are not looked after? 
3. What plant products do we harvest from the ecosystems? 
4. What animal products do we harvest from the ecosystems? 
5. How does man exploit and conserve the resources of the ecosystems? 
6. How does man pollute the ecosystems? 
7. Why does man introduce new organisms to the ecosystems? 

Solutions to the above questions assist teachers in achieving the following 
objectives for this unit: 
1. To show an awareness of the need to conserve irreplaceable resources. 
2. To show an awareness of the need to protect threatened plant and 

animal species. 
3. To appreciate the need to use resources wisely so as to prevent 

exploitation. 
4. To show an awareness of the need to be careful in disposing of wastes 

which may cause pollution and endanger plant and animal life. 
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5. To show an awareness of the dangers in introducing new species into an 
ecosystem unless the necessary precautions have been taken. 

By the time pupils enter Form 5, they are equipped with sufficient basic 
knowledge of the environment to enable them to tackle issues such as 
Ecosystems and their Management, Classification and Communities, 
Diversity and Distribution and Green Plants. The diversity of living things 
and ecological principles are studied further in the current Form 6 biology 
syllabus. 

In the 1970s when the UNDP/UNESCO Curriculum Development Unit 
based at the University of the South Pacific produced curriculum materials 
for sixth form ecology, the unit prepared some excellent booklets promot-
ing the awareness of the different life forms. 'Streams and Ponds', 
'Islands', 'Grasslands' and 'School Compounds', Inter-tidal Mudflats', 
and 'Mangrove Swamps' are some of the booklets still referred to by 
teachers and pupils. 

In Form 7 pupils study Population Growth. They are made aware of the 
pressure on the environment created by population increases. Some of the 
contributing environmental factors are studied to show their relationship 
to and effect on population size Man has modified his environment to suit 
his needs. Together with the solutions to his needs, his modification of the 
biosphere has brought about many problems, some of which are a result of 
the consequences of urbanization, the consequences of man's agricultural 
activities, environmental pollution and its consequences and the impact of 
industry and technology. Seventh formers are required to undertake 
research on Man's Responsibilities for Maintaining the Biosphere as a Place 

for Habitation. 

Only the major environment-related topics that are taught in Fiji schools 
are mentioned in this article. Other aspects of the environment may be 
studied in chemistry, physics and geography as optional topics in the new 
syllabus. 

For some years now the National Trust of Fiji has been promoting 
environmental education. A number of schools participate in annual essay 
competitions, Environment Week displays, oratory contests and schools' 
radio broadcasts. The National Trust staff go out to schools with audio-
visual aids such as slide-tape programmes, 16mm films and video tapes to 

124 



assist in giving lectures to pupils. The Trust supplies materials to the 
curriculum developers and has been successful in forming School Nature 
Clubs which are activity-based. It also provides schools with information 
packages on the environment. 

The Curriculum Resources Unit of the University of the South Pacific 
holds copies of books used to teach all the topics mentioned above (in 
italics). There are also other materials that can be used to promote 
environmental education. The following are only a few examples: 
1. The National Trust Newsletter, last issue June, 1987, published by the 

National Trust for Fiji, P.O. Box 2089, Government Buildings, Suva, 
Fiji. Membership is F$5.00 for individuals, F$0.50 for children and 
students, F$10.00 for overseas individuals, and F$20.00 for 
institutions. 

2. South Pacific Regional Environment Programme resources, 
available from the South Pacific Commission, B.P. D5, Noumea, 
Cedex, New Caledonia. 

3. Pies — an environmental education magazine for the Soudh Pacific 
region, available from Roderick W. Kidd, Department of 
Geography, P.O. Box 320, University, Papua New Guinea. 

4. South Pacific Commission's Environmental Education Programmes 
- newsletters and charts, available from the South Pacific 
Commission, (address above). 

4. Environmental Mini-lessons by Margie Cushing Falanruw. A report 
published in 1979, available from the South Pacific Commission, 
(address above). 

6. Environment Newsletter, published quarterly by SPREP, available 
from the South Pacific Commission, (address above), 

7. Connect, UNESCO-UNDP environmental education newsletter, 
published quarterly by UNESCO, 7 place de Fontenoy, 75700, Paris, 
France. 

8. Guidelines to Environmental Impact Assessment in Developing 
Countries, published by United Nations Environment Programme. 

9. Ambio, published by the Royal Swedish Academy of Sciences, Box 
50005, S-104 05 Stockholm, Sweden. 

'It is not our surroundings but our reactions 
towards them that counts'. 

(Lin Yutang) 
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