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Introduction 

Some of the most important challenges facing Fiji today are youth 
unemployment, urban drift and a gradual breakdown of the traditional values 
and structure systems of Fijian society. The 1995 National Economic Summit 
in Fiji made reference to several of these issues in its final recommendations 
which included 'controlling urban migration' and developing a 'relevant and 
appropriate educational system' (Nadore, 1995). At the Summit, the chairman 
of the Fiji Trades and Investment Board identified the need for jobs for 90,000 
school leavers in Fiji by the year 2,000. Certainly, the damaging effects of 
migration (in this case to urban areas) which Pagaduan (1994) speaks of in 
regard to the Philippines, i.e., erosion of values, self-concept and dignity, is 
also affecting Fiji. 

Another phenomenon affecting Fijian society is the changing role of women, 
particularly in rural areas where education and communal life no longer seem 
able to equip young women with the necessary knowledge and practical and 
personal skills which allow them to fulfil their role in community development 
and to work for dignified and empowering social change which they control 
(Jones and Waqanivalu, 1995, p. 3). 

One attempt to confront these issues through educational means, is the Young 
Women's Programme at Tutu Training Centre in Taveuni. Tutu Training 
Centre (known also as the Marist Training Centre, Tutu) will be familiar to 
many South Pacific readers, to those readers involved in adult education in the 
region or to those who have read 'Education for rural development: The Tutu 
experiment and its relevance in the Pacific' (McVerry, 1984). For more than 
twenty years, adult education programmes have operated through Tutu, 
targetting in particular, married couples and young male farmers from 
Cakaudrove Province (comprising the islands of Taveuni and Vanua Levu, 
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Fiji's second largest island). It was not until 1994 that a programme 
specifically for young women was established. This group has largely been 
uncatered for in Cakaudrove, apart from the small number who go on to higher 
study in Suva or who find employment in the capital or one of the larger rural 
towns on Vanua Levu or Viti Levu. 

This paper, based on an evaluation conducted by the authors, discusses the 
Tutu Young Women's Programme and its implications for rural training in Fiji 
and other South Pacific countries. 

The course and its context 

As mentioned earlier, there are indications in Fiji that the traditional values and 
structure systems are breaking down in urban and to a lesser extent, in rural 
areas. The consequences of this are seen in aimlessness, loss of status and 
lack of vision and hope. These further contribute to the disintegration of social 
and traditional values, e.g., respect for and dignity of women, and the 
communal support given them in the Fijian community. Some would argue 
that there is a significant gap between the role of women in changing Fijian 
society and the traditional role of women in societies where women provided a 
balance in power relations. 

The Young Women's Programme at Tutu was designed to narrow this gap to 
equip young women of Cakaudrove with the necessary skills to contribute 
effectively to community development and to develop their personal lives. 

The participants in the course come from different villages around Cakaudrove 
- rural areas whose source of income is agriculture. The women belong to 
different religious denominations although the training centre was established 
by the Catholic church. The participants come to the course for many different 
reasons. In the first course conducted from October 1994 to April 199S, some 
women were the sole representatives of their village, while others were 
accompanied by others from the same village - in retrospect, an important 
factor in the overall implementation of the benefits of the course. 
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The course began with 42 participants. Seven left over the six-month period, 
leaving thirty-five to complete the programme. The six-month programme was 
divided into five periods of five weeks. Three of these blocks were spent at 
Tutu and the other two, falling at weeks six and sixteen respectively, were 
spent back in the home village. 

The educational background of participants in this course, ranged from Class 5 
to Form 7, with the biggest representation (almost seventy-five per cent) from 
Form 2, followed by Form 4 and one each from Class 5 and Class 7. Their 
ages ranged from 19 to 24 years with the majority between 18 and 23 years. 
Their interests focussed on three broad areas, i.e., sewing, weaving and 
cooking. Almost half of the participants were single mothers who came from 
traditional family backgrounds and who lived with their parents and extended 
families. 

The design and implementation of the curriculum 

Due to time constraints, there were slight variations between the original 
course outline and the final shape of the course. Though planned for, first aid, 
bookkeeping, consumer education and care of the home and family were not 
dealt with specifically. Because one staff member participated in a study tour 
funded by New Zealand ODA, which looked at community enterprises in the 
New Zealand Maori community, a formal component on small business 
training was added to the final five-week teaching block. 

The course was originally designed to develop financial autonomy among the 
women participants. It thus incorporated the skill areas of sewing, handicrafts, 
cooking and home gardening, as well as the principles and practice of small 
business development. An integral part of the course was the personal 
development component designed to raise the self-esteem, confidence and 
motivation of the participants, reflecting the notion of development which 'must 
be integral; that is, it has to promote the good of every person and of the 
whole person' (Populorum Progressio, 1967, no. 14). Much of the teaching 
follows nonformal methodology, while small group activity is utilised in 
electives, small business and human development studies. 
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Two facets of the business course aimed to produce self-reliance. One section 
(taught by a local female staff member) helped the women to assess and 
analyse the economic environment in the village so that they could have a fair 
idea about the market opportunities based on the needs of the people. The 
women were helped to develop their business ventures from their natural 
talents and skills, using natural resources as far as possible. A local male staff 
member also dealt with the management skills necessary to run a small 
business. This included aspects such as costing, pricing, budgeting and 
banking. 

In addition to the training programme based at Tutu (three blocks of five weeks 
each), two periods of field work are built into the course. During these two 
five-week periods, the women return to their villages and settlements where 
they try to put into practice what they have learnt in the course. This includes 
aspects of personal development as well as craft and home skills. During the 
second field work period, many of them sold their produce. Records were 
kept by the women for all of these activities. 

During the field work phase, two extension teams of 3-4 staff members visited 
each participant, analysing her progress and giving relevant information about 
her work to community members, thus ensuring that the course was continually 
practically focused. This assumed great importance in fact, for the participants 
did not always feel that village members really knew or appreciated the training 
they were receiving and, more particularly, the changes, both personal and 
business-wise, which had taken place within them as women. 

Participants' perceptions 

The course in general 

Twelve participants, six with primary or lower secondary education and six 
with higher (Form 4 and above) education were interviewed to gain an idea of 
whether different educational backgrounds affected participants' reactions and 
responses to the course overall. 
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From the six women interviewed (in Fijian) with primary education, four were 
sole representatives from their villages, one was with five others from her 
village, and the other had two other villagers attending the course. The four 
'single' representatives expressed the fear of being swallowed up by the 
community at large and the need for support. They saw the lack of support as 
a threat to putting into practice what they had learned during the six-month 
course. Of the other six young women (interviewed in English), three had 
completed Form 6, one Form 5 and two Form 4 at secondary schools in 
Labasa and Taveuni. Four were from villages and settlements in Taveuni and 
two from villages in Vanua Levu. Five of these women were the sole 
representatives of their villages. The sixth woman came from the same 
settlement in Taveuni as one other course member. 

All the participants had high expectations of the course. They expected to 
leam sewing, cooking, baking and dress making. These expectations were met 
and fulfilled. As one woman expressed it: 'I have gained a lot of skills that a 
young female should have in her life, e.g., sewing, baking, making shirts, 
curtains, pillow cases and most important, 1 can sew my own dresses'. Other 
comments included: 'I wanted to improve myself at home. Most of us depend 
on our parents but here we are on the right path'. Two participants mentioned 
that they expected other skill areas such as typing, woodwork and engineering 
to be covered in the course, perhaps reflecting what they knew of the longer 
term Young Farmers' Programme. One explained that as she had done 
engineering and woodwork at secondary school (Holy Family in Labasa), she 
expected the same of Tutu. 

Many women noted their appreciation of the course on human development 
(Tamata sai au - discussed below). This part of the programme helped them to 
know themselves better not only as individual persons but, more importantly, 
as women. The sessions on 'falling in love' and preparations for marriage 
came as a big surprise to them. They did not expect these to be part of their 
course but welcomed it. 

One of the things all the women appreciated about the course was that it was 
based on practical needs which were very relevant to the village situation. One 
commented: 'Those who prepared the course must have studied us well 
because they gave us what I lack as a person and what I should know in order 
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to live a successful life'. When asked to explain what she meant by 'what I 
lack as a person', she said that her mother did not help her know things a 
daughter should know about womanhood, about falling in love, about sexuality 
and her feelings as a woman. The little she knew was picked up during 'girl 
talks' and some reading. All women interviewed shared the same sentiments 
that the course on human development had given them a better and truer 
picture, but that it should have come earlier in their lives. 

The participants expressed overall satisfaction with the course, with responses 
highlighting particular skills in the sewing, handicraft and cooking/baking 
electives. Several noted the usefulness of learning to budget and in turn, their 
growing economic independence as a result of the course. One woman also 
suggested that secretarial studies would be useful, even for the village situation, 
because 'some of us are of a high standard and we can use it (secretarial 
studies) in the kindergarten at home'. Again, one participant suggested that 
typing and engineering would give a qualification, for though this is not an 
outcome of the current course, it was seen as necessary because 'the world is 
changing so we have to change. The subjects in the course as it is, are very 
common'. However, an earlier report on the Young Farmers' course at Tutu 
(McVerry, 1984, p. 5) specifies that Tutu's programme aims to develop people 
who will be able to utilise local resources and who can generate work back in 
their villages, rather than producing skilled tradespeople who are still unable to 
find paid employment. 

These responses highlight another issue which may be of concern to course 
designers, i.e., addressing learning needs of women with different educational 
backgrounds and experiences. As noted earlier, a small number of women in 

.this group had completed four to six years of secondary school, though little of 
this study actually included the practical craft skills taught in the Tutu course. 
The different educational attainment of the participants in the two groups 
discussed in this paper, is likely to be one of the reasons for the different 
responses about the small business section of the course discussed below. 
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The small business component 

Five of the women interviewed (all with upper secondary education) 
highlighted the usefulness of the small business training in the Tutu course. 
The sixth found it impossible to develop a work plan to cover several months 
for personal reasons, since she was unsure of her future movements - unusual 
in the group overall, as the likelihood of these women returning to their 
villages and settlements is very high. 

As noted above, being taught how to budget was seen as important. Several 
women also noted traditional attitudes to Fijians and business: 'Business is not 
our way of life' and 'Fijians don't know how to use money', 'Money just flies 
away'. One woman commented that the sessions on planning for a small 
business which had been conducted by two officers from the Ministry of 
Youth, Employment Opportunities and Sports, two weeks prior to the end of 
the course, were useful but too short. Three of the women who had studied 
business-related subjects in school, said the Tutu sessions were far more 
practical, detailed and relevant than what they had studied previously. 

Difficult aspects of course content for two of the women involved the 
calculation of prices for their products. In this respect, the two groups 
interviewed responded differently to the business aspects of the course, perhaps 
reflecting their own business studies and educational backgrounds. Several 
other women found one part of the small business studies too theoretical and 
difficult to comprehend. As one woman expressed it: 'It's like I am dreaming, 
I do not seem to reach it in my mind'. However, she could easily understand 
the section which dealt with practical things because they involved money, the 
price of the clothes, cakes and other products bought in her everyday life. 
The difference in assimilating the various aspects of the business course could 
be related to participants' level of education, though it is probably also affected 
by the actual exposure each woman has had to business and markets in rural 
towns or more urban areas. Those with a lower educational background found 
the more theoretical section difficult to grasp, while the practical management 
procedures were easier to understand since these dealt with what the women 
could see, feel and touch. It is clear that the course will need to focus on 
skills such as selling, marketing and advertising, as well as enhancing attitudes 
such as courage and determination to go into business. Obviously, 'the 
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importance of emphasizing cultural factors and dealing with their potential 
effects on small business must be highlighted' in the Tutu programme (see 
Jones and Mudogo, 1994). 

The personal development component 

One of the positive consequences of this type of course is its effect on the 
person. The participants came from a traditionally structured environment 
where women have their own place in society and role to play in the 
community. The social and economic changes brought about by 'development' 
have changed perceptions of the position and roles of women in the 
community. One of the consequences of this is fear and a 'protective' attitude 
in mothers in rural communities who are afraid of early unwanted pregnancies, 
marriage at young ages and assertive and seemingly independent daughters. 
The result is strong control of the daughters, whose options for life are limited. 
This further leads to 'underdeveloped daughters' who lack the necessary 
personal knowledge of who they are as women and who lack the freedom to be 
who they are. 

From the women interviewed, there was a very strong response about the 
human development sessions being the most important aspect of the course for 
them. While several noted that they had learnt 'new things' about their talents 
and themselves as women, all were happy to be able to learn and discuss issues 
such as male/female relationships, personal development and marriage. Their 
comments included: 'in Fijian society we never talk about this. Here there is 
no shyness, we talk openly' and 'in the village they teach us like small 
children, but here we learn to help ourselves and not depend on parents' and 
'sharing here is OK but at home we are not allowed to talk openly'. One 
noted, however, that more should have been done on sexuality and that these 
particular sessions 'should have gone deeper into all aspects'. In turn, the 
social aspect of the course was specifically mentioned by one woman who said 
that she was now able to mix freely with girls where she had not been able to 
do so previously. Several others mentioned being able to talk out and share 
ideas in the group as a new thing for them. Quite significantly, several 
'mentioned the communication skills which enabled them to deal with anxieties 
and frustrations through dialogue, rather than more negative responses like 
arguing or 'running off. 
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The course on human development (Tamata sai au), falling in love and the 
marriage preparations appear to have freed the young women to be themselves. 
Their relationships with one another and the staff have challenged them to 
come out of their shells, to share, be criticised and affirmed by others. 
One other aspect of the course (as with the Young Farmers' Programme) was 
the physical work. One day each week was reserved for voluntary work and 
another for paid work so that women could earn money for their weekly food. 
There are no 'school fees'. The women said that the strenuous work of 
weeding was hard to take in the beginning but it developed their abilities to 
endure and tackle difficult situations. The joy and satisfaction of having new 
knowledge and skills was seen to have brought satisfaction and confidence into 
the lives of these young women. As one expressed it: 'I never weed at home 
and I complained bitterly when I was told to weed but it has helped me build 
my character. I now understand what my brothers go through and what my 
husband will go through'. In reference to Western Samoa, Fuata'i (1993, p. 
25) has drawn attention to the problem of attitudes towards agricultural work 
and the implications for secondary school educators, which apply also in this 
situation: 'Educational policy makers should be asking themselves how the 
stigma associated with agricultural labour can be alleviated so that it becomes 
socially and educationally acceptable in the eyes of local communities'. 

There was an overwhelming response from these women that they had changed 
personally as a result of the course, particularly in their level of confidence, 
their growing independence and their freedom to discuss issues related to their 
personal development: 'when we come to this course, we can see we are still 
useful. In the village we are told "you stay at home, you are old, you have 
children to look after". Here we have a choice'. As others expressed it, 'I 
feel happy about myself as a woman', 'really, I am more confident now'. 'I 
used to be a shy girl, mostly do what my mother tells me, I lack confidence in 
public. I was really surprised when I could speak up and relate without fear to 
others.' 'It is the courage to be free to be myself that I value here. Now I can 
look after my own needs which is opposite to depending heavily on my parents 
and brothers'. 
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Participants' perception of difficulties 

In regard to implementation of course outcomes and business plans, several of 
the women expressed that they had personally changed a lot but that families 
and communities would be no different, 'I've changed and they'll try to pull 
me back, they don't want me to go forward'. Overall, however, they were 
positive about the challenges they would face back in the home environment. 
The major difficulty envisaged was the lack of time available for the women to 
work on their business and the production of their goods. They saw household 
duties and caring for their children as taking much of their time. However, the 
daily /weekly timetable which they had learnt to plan, seemed to be one solution 
to this problem. Obviously, family support in this regard would be important 
if women were to have an acceptable business routine. They appeared to have 
no problem finding outlets for their products. 

The main difficulties confronted in regard to the small business part of the 
course were logistical, i.e., earning enough to start the business and the actual 
process of selling: 'I can do the making but not the selling'. 'Business is not 
our life'. Several of the women interviewed envisaged difficulties in 
implementing the small business component of the programme. The common 
excuse was their inability to sell their produce. Two main reasons surfaced. 
First, their own personal limitations and weaknesses, i.e., they were shy and 
felt uncomfortable to sell what they made. Some of the women were afraid of 
the negative comments from others who would ridicule and criticise what they 
produced. Some villagers would always find fault with what they did, due to 
envy and jealousy. The second reason was that the environment in the villages 
was not appropriate for business ventures. 

Credit appeared as a big threat because there was not sufficient cash flow in 
the village for people to buy what they would make. 'My relatives and 
immediate family may not want to buy but use the relationship as a means to 
get what they want'. 'It is very, very hard to refuse when my uncle, aunty, 
brother or sister asks for something, let alone sell to them', said one of the 
women. While they have gained some knowledge on how to run a small 
bus'ness, these women are not comfortable with the business culture which 
would enable them to run their small businesses well. One woman mentioned 
the problem of people asking for credit but, in her words 'relatives used to ask 
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for credit, credit, credit when I sold cigarettes. Now, I'm a manager. I won't 
give credit'. Two women foresaw initial shortage of funds as somewhat of a 
problem in starting their business but decided that home gardening or working 
on another person's yaqona plantation would earn enough money to start their 
venture. 

Going back to their village could be seen as a challenge. The first difficulty 
the women would face would be establishing their business. The environment 
is not receptive yet to business. There is little, if any, support for such young 
women who want to establish something on their own. They are afraid of 
being 'swallowed' by the population. 

One solution to these particular difficulties is to educate families and the 
community at large so that they would support the women and allow them the 
freedom to put into practice what they have learned. The Tutu team have 
begun to address these problems by holding community meetings in the two 
periods of field work during the course, as well as having meetings and 
workshops for the participants' parents during the final week of the course. 

Overall recommendations and implications for the South Pacific 

Several general comments could be made about the Young Women's 
Programme. While it is true that the skill areas in this course are traditional 
and could be seen as an extension of women's household chores, the education 
starts where the women 'are at'. There has also been some attempt to develop 
skills which could enable women to use available local resources and traditional 
work areas as a basis for business which in turn would bring about economic 
autonomy for women in this traditional agricultural setting. The education 
component focuses on empowering women through their own personal 
development and with economic autonomy which is based on the realities of 
rural village life in Fiji. 

From interviews it appeared that there was a high correlation between the level 
of education of these young women and their ability to assimilate new 
concepts, particularly in the business and finance part of the course. Those 
with Class 5 to Form 3 level appeared to have a slower assimilation rate in the 
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area of small business management and had a modest vision resulting in 
simpler goals in life. While it appeared from interviews that they were not as 
ambitious as those with Form 4 to Form 7 level education, other factors may 
have played an important part in the young women's attitudes, such as 
exposure to a business culture and contacts with the 'market' environment or 
other women in business. 

This has implications for planning both group and individual activities. The 
participant-selection process should take into consideration peer support for 
those returning to their villages and settlements, so that at least three women 
could come from the same village or nearby ones. The theoretical sessions 

.dealing with small business need to cater for the different educational 
backgrounds and life experiences of the participants. Small business training 
units (e.g., the Junior Achievement, see Jones and Mudogo, 1994) could be 
introduced earlier into the course so that participants themselves and the tutors 
can plan for extra peer group sessions for those women entering the 
programme without basic business skills or training. 

Other adaptations of the programme and post-programme follow-up could 
include the establishment of a business support group, set up by graduating 
participants. Ideas and stories of small business ventures might be sent back to 
Tutu staff in order to produce a monthly newsletter which could then be 
circulated to former and new course members. Business mentors or 'personal 
guides' could be identified in each village to support or assist women re
establishing themselves at the end of the course. Additional electives, such as 
typing, could be introduced for those participants who demonstrate its 
usefulness for them in terms of income generation in the village or settlement 
situation. 

In conclusion, the programme is a first for Fiji and provides a model upon 
which others can build. As the coordinator of Tutu said in a speech at the 
closing ceremony for the Young Women's Programme, 'I call on us to 
acknowledge that nonformal education is no longer an option, it is not an 
alternative to formal education... it is important that nonformal education be 
recognised as being complementary to and a major component of the national 
education system. It should be seen as offering ... an opportunity to enjoy a 
full and rewarding lifestyle and to gain a livelihood in a manner no less 
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fulfilling than that which might be enjoyed by people who pursue the more 
formal education mode' (McVerry, 1995). 

This programme certainly offers an alternative for young women in rural areas. 
Overall, it appears to have achieved its aim of providing young women with 
the necessary personal knowledge and skills to make them more confident and 
proactive people, so that in turn, their lives will be improved. Certainly, one 
of the positive contributions of this course to the rural Fijian community is the 
role it has played in forming and preparing young women specifically for their 
roles in the family, and more generally for the community's overall 
development. 
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